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This pamphlet was occasioned by the ségond international -

‘*morland, England, 27 June =2 July, 1970, That seminar was

" co-sponsored by the, Friénds Peace and Internattonal Relations

Committee of Gt. Britain and. the War Resisters’ international,
. The first one was an internationai confererce qn fraining held at.
" Perugia, ltaly, in_ 1965 and sponsored bv the War Resisters’

/fnternational

Both.the FPIRC and the WRI are deeply commmeé‘to non-

' .' vlalence The FPIRC has been mterastodoand active in exploring

" honviolence since Gandhl's campaigns in - india. It has supported
) studles and researt\,h over a number of years and welcomed the
experiments of American Friends and others in veloping non-

in,4969-70 to develop training.in" this country. -

!

ust beq_lmmedlatoly

linked to- action - campajgns. . The Prest

priyrammes .on a much wider scale. The Council ‘of :the. WRI

AJ":'“at"Its Namut - eeting’ (Belgium, SJuly,. 1970) accepted the

memoupdum according to which the foHpwing IYOS of concein
and activity regarding training for nonviblent &ction  will" be

* covered: to collect written materials on training and to publish

certairi materials; to develop an inventory ‘of trainers; to aid.

trainers and researchars to plan, evaluate training prograr?mes
ours

and methods, and exchange ideas; to elp in arranging
_whose central focus is trdining; to aid in exchanging trainers;

to help link training and ‘action movements; to help develop -

. seminar on nonviolent tralnmg. ‘held-at Preston Patrick, West- .

. violent training; It invited George Lakey to the United: King’&oh\ '

) . The WRI views training as 'a valuaille preparation 1or lnT
. adjunct to action, but it sees that traifing.
“Patrick Seminar. . -
, .eidorsed a memorandgm askmg ‘the WRI 1g ‘take up tmmng '

training l,)rogrammes for transnational actions; to sponsor and
arrange regional and/or international training conferences. .

We hope this pamphlet, which reviews the theory .and prac-

’ tise of nonviolent action training as it exists to  date, will
stimulate training and action, thus helping to effect the socnal-

changes so deeply needed in our society.

) - . - Devi Prasad,

War Resisters" Inte national
Kenneth Eee,

Friends Peace and Internatlonal Relations Committee.
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This document has one purpose: to present practical guid-
ance in training for nonviolent direct action. It is not an essay, L. . -
nor does it attempt to convince you of the vaiidlty of nonviolence/ o R
or training for it: We believe that an unflinching look at our world W _ A
s fhore convincing’ than any arguments we might present. - e .
" Instead, we invite you to begin reading at the point which most. S e .
app‘ea!s ‘to you: training methods, kinds of training, organiza- . Cel .
tional frameworks, a list of traming agencies, or the summatron U B e
of training manuals presently available. ¢ S S : h

~On the other hand, these sections do:form a cynnected - ~ |  ° . { - ,
whole. They. are th result of an international serhinar of - e
experienced - organizers and trainers held st Preston Patrick,.J ’ . Lo _
Westmorland, £ngland, 27 .June -2 July, 1970 (for details, Y T o,
see Appendix A) . These conclusians arise out of experience over . = - | . - A
many years of nonviolent direct action as weil as the issues of A T U :
1970: Northern mreland Vietnam, black struggles, school and -] e
university mov ents. attempts to build the ‘alfernative society’, R
and resistance fo, militarism. ] . . v

“This documept is & response fo°a renewal oj interest ins B ,
 alternative .forms of social action—forms that ' ‘show some .. L A
. _promise of cutting through the fatal inertia of things as they are, . . ' T,
. but also forms’ that avoid geing down the increasmgly well- - .} 0,
DRI 7, " 'trodden. back: -alleys-—blina, alleys, as' many' would say—of e oL

- R PO . traditional revclutionary violence. It''is to meet this renewed ™ T
S R . - interest that we joresent a summatron of the state of the art of LN -
et .t i . . teaining as it exists today. IR e
SR .+ . . .* . But the intent of this work is not retrospectrve—it is ex- A

I . ploratory. We look forward to further experimefitation in training . L :
for nonvialent direct action, experimentation on focal issues of . - Co R ..
- L . diréct and immediate concern, as well as on the great public . S : S A
- o . B _ issues -of our, time. his is a document that we hope wiltbeout-- . - .+ *» .t C

o moded- as soon as possrble superseded by your reﬂection and : : o

- e ¢ action. ' . . e .
. - c R e L. s TheodomW Olson ' ; s T B
e : Lo . C Lynne Shivers B P
®* o, \ July, 1970. - S e T - S -

« . e . ) . R




Nonwolence and the Crises of Our»TImes
~ It has become ‘common to hear pe( le mvolved In"action
.programmes say: 'We tried nonviolence and it didn’t woik.’ '

There are many reasohs for a statemerit like this, Often advocates
. of nonviolent action have been more interested in what thay
called nonviolence than in dealing with crucial issues. Or they
‘have linked nonviolence " with ophlstacatedfimellectual and .
political programmes, Jorcing inquirers witti yrgent needs of

— their own to swallow an ideology. These préseptations of ‘non-

violence have made jt difficult %o Under’and nonviolence as an
outiook,- an anﬁysie, and a set of- tool3 capable of wlde and
_varied application.

Other errors have: arisen from the desire of wition Ieaders\
1o, clothe themselves in the moral mantle of nonviolence, thus
gainipg resbectablllty through the "superficial public acceptance .
of Gandhi and King. This is not to_say that activists have been .

* driven by-'sheer epportunism. |t has nof been easy for many to,

. seethe ciucial distinction between’ rpnviolence s an qutlook.” -

_ and strategy for change and the meré absence of violence. A - ':

facile acceptance led to qunck rejection when this nor\vlolence
failed, as itso oftendid.
’ But ihe’phase of discrediting nonviolence may be tapering
off. The advancing technologies of ‘Bureaucracy and controi have
made poortv,planned or spontaneoys revolt unrewarding, except:
as gestures of defiance, And those in power often welcome well- _
funded and wndespread violént «gpposition the occasion to
increase their-output of the expensive hardware of repression, Or’
they use these plots and revolts as reasong for tightening the
existmg apparatus of control even further. Such cydles-of violent

_ resistance justifying violent repression have’ cause& activists to
taks a second look at mnhtant nonviolent action as a means of..
social changes

- In such a setting, ndnviolence neads no excuse or apology -

as an alternativa mode ot socia} action with at ieastsome demon-%»
strated . capacity to'.avoid these problems. The following

_ defi nition, while not inclusive, perhaps draws attention fo what

nonviolent direct action.can do: nemvielent direct action is°a
m‘odmhnMMuuttoﬂ.MavloW‘

v




on his own terms. It soaks uehl selutions M
2include, in these selutiens, the eriginal eppenents or 7
.’ mhe. Pure defeat iz net the geal. Integral te this is
the willingness ‘te’ ‘suffer rather then inflict vlohneo
“maintaining the struggle ~unremittingly and | fasing the
w.nmsmm Homtb.un'nlml..r
imeaginatively and foruﬁnay with the cen s of hip
policies and actions until he ne lon.or eund .in the way
of their roctlﬁution

. Traming for Nonwolent Action ' j
) The successes of nonviolent actaon—sfh/’ the indepen-
* dence of India, ending legal segregation in the Amerlvn South,.
and achaevmg many local -aims-—have not taught its advocates -
* so much. as its failures. Followers of -Gandhi, staunch jn their
nonvivlence against the British, crdcked when Iconfronted By
communal, conflicts betwéen Hindi and Moslem, or by the
. Chinese_incursion of 1962. Means  well adapted to forcing
desegregation «in U.S. failed. when applied to /more complex .
problems of: informal but widespread discr iminatlon in housing. *
. Many local actions have foundered, with consequent Iong-term
disiflusiohment,.when they found themselves unprepared to cope’’
with sustained publrc apathy or hostility, internal Suspicions and
. disagreements, and. making .complex ‘judgments and .meetmg
. logistic problems unger pressure.
. Systeniatic training can work toward the solution of many
of these problemgt,In a long-term struggle, moral fervour and
sound political analysas are not enough to sustalh a movement.
Nor Is authorjtarianisni possible in"a movement that relies on
-+ personal worth, mutual confidence, and individual contributions.
If*groups ‘of people are sérious about ending some social
: ‘avil, they should be willing to ‘undergo training, often during as
. well as beforé their action programme. It is at Inast irresponsible
. to plan a. demonstration and make no provision. for marshals
(stewards) . Who.will explain general ‘plans ot deal with.sudden
. developinents ? Who decides how to handle hecklers, sttackers,
agents provocateurs, or.nervous police forrﬁations? The same
"—\wblems arise In small scale actions, like a modest vigit line in
front of a housing authority, an arms manufacturer, ‘or the seat °
of an inflexible university administration. And in large - scale” |
protracted struggles, the need for training is aigmented. AR &
= For many, the word training brings td mind the parade
ground rituals of the army or tedious calisth itic exercises. For
others, it conjures up the picture of the ‘huma  relations expert’ *
*whose craft it is to manipulate traineeg’ minds A until they are . -
‘adjusted’ to the needs of those who employ these experts.
In this. paper, tralning means preparat
ir owmn action, aided If neces
whe share their commitments end percept
is mest eueeouful ‘when' it is uso“u.

: .‘_.‘.
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tlelpente Mnlvee eud'nt dmoe, .thus mntln'
training mere. relevant. Training enlarges and !iberates
- posple for action that is creative by their standards.
* Withodt training, a group or movement Is left < -trust to- luck,

and such a group needs more than luck in, the Seventies. ‘

Development of Tra:mpg o '
_ Apart from.that assoqq%a with, tbe Indian independence_
movement and with. the post- Gandhlan service groups, little - -
~ “systematic training \for nonviolept direct action has taken place."
- When training has existed, it hds. often-beem huiried, night-
.. before-the-day, sessions as with anti-war projects. The -American
movement for black ‘dyuality’ - because it dealt with pl*otracted
struggles and with a large body of people new to ‘the movement’,
. did sometimes take pains to help people get a ‘}‘hllng ‘for the
anticigated ,situation. Anti-war groups, because %hey were so -
- small and so often composed of veteran activists without an
untrained. following usually felt that training was redundant,
" Only .in the mass parades'of. the- anti-bomb. period and
. through the later influx of people in the Vietnam-period did the
need for training bgcome apparent. And even here, the more
experienced activists ‘were sometimes .sufficlent to provida for
crowd control .and (other needs Additional‘pepple were often
‘trained’ informally by the passing on Of folk lore, reirforced by
the new person'’s observations of the rhore _gnggnenced people ln
- action situations.
: ', War Resisters’ Internataonal called together a conference
~ on nonviolent training in 1965, This Pewgla {Itaty) conferench
- -underlined the need for serlous, structured trainirtg, and provided
initial mechanisms for continuing contact among trainers. The
* programmes of training that appeared -in the ensumg five Years -
_ are described in the Frameworks section and in Appendix B.

\
.
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Training for Specific Action Situations* ~ . ®

~ What situations,_call. for- specific .sorts of training? Even
the traditional mass demonstration, whether rally or processjon,

is a logistical problgrp, no different in principle than that faced -

“in the assembly of a’military- formation.*For thése problems there

. ‘need to be skills—training related to food, water, first aid, toilet -

" facilities, basic organization, the ability to locate, buy, and

transpott needed supplies, and the technical expertise involved
in setling up the necessary communications systém. Rightness

of their cause does not excuse activists from attendipg to these -

basic needs. : :

_ It we add to this the salient fact that _a'.ct'ivists must expect-
to meet with opposition, the need for a broader range of training -

presents itself. Parade marshals not only assist demonstrators
to ivilow the designated route, but also to cope with opposition,

whether from authorities, counter-demonstrators, hooligan

elements, or_individual sput-of-the-moment oppositionists.
- - Moys beyond these traditional forms of public action to the
- vigil or R:ket line, the sit-in and its variations, the nonviolent

invasion .of -nations, areas, or enclosed pramises, and to civil"

disobedienca..Here the problems multiply; and the repertoire of

nonviolent action grows yearly, as the imagination of activists

“keeps pace with their determinations. And since these actions
are not isolated but:are coupled with -constructive prcgrammes
of reform and the development of 'an ‘alternative Society’ within

or alongside .the -existing one, the problems grow ~ compiex .

indeed. And the necessi‘ty of ‘rigorous and creative training

grows, . o _ R

This training, because of the demanding character of the
action, cannot .be restricted to lea-dershin elements or sclect
corps. Wherever_possible, it should be extended to all partici-
-pants. The chapters on ‘Frameworks for Organizing Training’
and 'Training Methods’ provide guidelines for appropriate means
of intensive short-term training of large num_bers';c':f people.

- ’
-

Kinds of Tra)'ning ' '

’ &t = T e
- By marshal or steward training we bary nst only for people .

‘who help demonstrators by providing information and s2rvices,

[ [ . : . : - .
: R

" . .
i PO,

v




but also those who form the nerve structure ard organs of the
action group. In addition to specific training in skills, marshals
‘need a grounding in the outlook and principles of nonviolence
«itself end in.the imnmediate issves surrounding the action. (See
Appendix C for areview of training manuals.) R
Skills training, is no different from training needed to sup-
* port activists of dny- other organization or mqyement: how to run
a duplicating machine, how to maintain a mailing list, how to
. keep adequate financial records, how to' sefvice press inquiries,
etc: But it is different from ordinary training in that those who
do these tasks need to gain poise in carrying them out In
. situations- of tension,. deadline pressure, and perhaps even .
physical threat. A further complication i% that sometimes highly .
motivated people in these jobs cannot be*spared fqQr undertaking
direct action itself, but must stay at their posts while others -
seem to carry out the ‘real’ burden and privilege of,ﬂontline
action, B : e A
Theoretical training is oiten refegated-to the _status of ‘all -
right for those who like that sort of ching.’ At other times it is
used to reinforce the authority 'Hﬁs‘e who are already leadeys.
But it is properly the right all participants to- understand or
even contribute too/thé theoretical understandings t/t{a“t shape
and develop a_mdvement. Surely a movement Is ‘rigid or g
when.m)ly/th/e ‘leaders’ are relied upon to analyze' strategy or
. develop’ tactics. And in nonviolent action, theory cannot be
; divorced from-action so easily. Magic forces are not available
//tq provide solutions; problems have to be facéd and creative
S solutions found when leaders are unable to respond in difficult
' situations. Theoretical training -need not be and ought not to be -
dry lectures or.indoctrination. Nonviolent action requires’a sense
for both'the concrete sityation .and the theory. They ‘must both
be linked together in the activist; so training must:link them as -
well; {See the chaptef on Training Methods.) . ‘
' - Competence and confidence trainipng are closely related. A
» common fear of would-be recruits is pot knowing what to do or
say. And more éxperienced activists have often askéd ‘theni’
- selves:. ‘Why did | freeze up? Why didn’t | know what to do
or say?’ There are several training techgiques now in use to
build commetence and provide " solig grounds for confidence as
‘one faces the prospect of action. Street-speaking is one such
. technique;.it and others are ex/plain.-sd in the chapter on Training
Methods. fp , t,
o Crisis training is a particular sort of confidence training. 1t
. invOlves fearning how to identify the crucial issue or priorities -
in" situations where 'unfcy’eseen “events require an immediate
response. A wide range ‘of methods can be used to increase
participants’ flexibility and decisiveness. One such tool is ‘quick-
declsion exercise’, aiso explained in the ‘chapter on Training .
Methods. A . S :
Training for organization is oftén not included iri short-term
training programm/gs,. By its nature it requires to be taight-—or
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N caught—over a longer time. But it bs usually time that ngust be.
* taken in advance ‘in order td prevent-even more time from being -
-wasted later. Few nofiviolent action-campaigns can be won by a
single burst of strength. Activists usually discover that the initial
- fhrust uncoverd a complex of additional or auxiliary problems,.
-and occasiening a stiffening of resistante from the opponent.’
For these reasons, long-term recruitment, group mainténance, and
 'the political task of Iocatmg new allies become necessary. These, -
- - coupled with the continuing task of ‘advancing the~direct action
campalgn require organizational skills.'’And those who .do not -
possess them -when a direct action programme is in prospect
should” consider how they®will meet these dlfflcultfproblems of
orgamzatlon . ,‘5‘ =

mlm sets up meek plekot ine white
:,'nn.e.«un" lurll in b‘heh.nun‘ -(Photd: Blll
" Vetell - . , .
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.cannot be separated or evaluated apart from the desigh of the

.. situation) for its emotional as well as intellectual. content.

~to explore the range of possible tactics In a:conflict situation.

ety
L

Traumng_gfor non\:‘olem action is only an idea until there
are specific tools.orMethods available, and until these tools have

"been tested in actual.situations. Thls section_reviews various
- methods of training..Some of them have been used’and found
- valuable; some tools have been used, but their value is question-

able; other too!s are included which so far are only theoretically
valuable. However, the reader is cautioned that-training tools

training or from the purposes of the training. We will list all the

tools briefly, then list them according to their purpose, then
provide

Training LMethods - ’.

1. Roleplaying is a type of SImuIatlon exerclse in which par-
tlc:pants\ filt roles in a conflict situation, -thus’ explormg the

Sociodrama, sometimes called ‘marathon roleplaying’, lasts for
some houts or days. It focuses Gn group and intergioup process
rather thap- on individual roles. Peace game s a soclodrama
with a slightly differerft structure. Psychodrama is a simulation
exercise m:lar to rolepiaying, but which, explores conflicts .
within oach role rather than the social confiict Itse!f. :

2. Situation analysis is a refinement of the basic ‘chalk talk'
(blackboardo explanation with’ dlSCUSSIOﬂ) which enables people

3. Quick decision exercisé prepares people to face crisis situa-

tions by training them to respond quickly to the key snuatlonal
factor. o

4, Strategy game s a particular styllzed exercise in whlch -
participants take the parts’ of opponents in a‘political-social

conflict, thus learning<theories and consequences of strategies.
5. Street-speaking, whijle done publicly, is a training tool as ..

“well, since it develops individual confidence and mutual trust..

6. - Guerrilla theatre, though also a type of public actior, can be

.used as a training tool, helplng to develop individual conf‘dence _
and group cohesjon. -

1. Shared experiences is a genenc term. for expenencés most
e P - . .
R R |

(\:\

descriptive paragraph -about each tool, outlining its.
’ procedur s, charactenstlcs adyantages, ‘and Iimltatlons




of them essehtially “nonverbal (such as dancing, medltatlon,
\gggmg) which help build trust among members.
Non-tactical training is also a general term to descrilie such
/tools as® group dynamics, sensitivity training, and other tools -
“which seem to have no direct relationship to practical problems
Although ..apparently unrelated to direct action, nonh-tactical
training can help partjcipants understand how a group functions,
and tends to increase mutual trust -all necessany.m a crisis .
-snuaﬁon
9. Journal-keepmg is 'a traditional teol whigh is helpful for 7’
developmg individual - reflectlon, and for prowdlng materlal for
“ training evaluation-. .
10. Case study is a structured approach to hlstoncal campaigns -
through which partlmpants learn theones strategies and actual
- consequenc;
1. L«ecturg is a- format for presentmg theorles and re|ated |n-
formation:
12. Discussion. and analysrs is a famlllar means of preSentlng
- . theories, with the additional value of involving all the partici- .
" pants in the process.
13. ‘Enabling trols. are procedural tools which help a group“
~achieve its goals, suth as dividing into sub-groups in order to
' thmk through a problem or develop a solution. '

Methods Accordmg to Purpose : .
Some of these methods are used for more than one pur-
.pose, and so are listed more than onée. We: outline the methods
in“this way as a qmck reference section. For example if a group
" wants to develop its understanding of tactics, training methods -
which may be helpful are roleplaying, s|tuat|on analysn and -
quick decision exercise. -

To develep a sense of tactics: roleplaylng, s1tuation analysns.
quick decision exercise.

To develep a sense eof ntutogy socnodrama cage study,
lecture, discussion/analysig, strategy game.

To develep individual, compstanco and cenfidence: role-
_playing, quick decision exerCise, journal-kesping, guemlla
‘theatre, street-speaking, non-tactical training. ..

To develes’ group cehesion: roleplaying, guernllg theatre.

. street-speaking, no.1-tact|ca| training, ‘shared experiences.’

To develsp umlonundl of thoory strategy game cass
‘studV, legture, dlsc-lssmn/ lysis.'

. .

Training Methods: Exlﬁananon T e 4
-1 Roleplaying-.is used to develop a e&ense of - tactics,

individual competence, and group cohesion. The. main advan-

* tage_of roleplaying over other tools is‘that by. its - nature it
“involves people’s emotions as well as their intellectssin the-.
" experience. Becduse participants are more deeply engagdj .
roleplaying than they are in lectures and discussions, they I‘earn B
more, and probably more quickly, from roleplaying, than from
- : .- ) . * BT
. 12
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most other tralnmg exberiences ‘it rs thUs an lmportant tool to. -

use at the beginning of training, when participants should be
encouraged to get as much from the. training-as they can..
Participants can be expectsd to raise the question of realjsm

; and artificiality. in roleplaying; and it should be answeved fairly. -
Roleplaying ‘is'not ‘like’ the real situation and ‘must not. pretend -,

to be. Releplaying is a training tool, nothlng more. Roleplaying
simulates -¢rycial aspects of reality and ignores others so that

t ese’central issues can be explored in a way that people become * . -

are of the Issues and of how to meet them in reel situations.
In fact, when people question the realism of role-playing, thdy
often do so defensively; their reaction can b;in indication that

the émoti6nal aspects of the srtudtio_g_
There is also a_ tendency in

rotepMaying to vrew the

“experience as a game, dince roleplaang enables people to reduce
. . tension. While this tension-reduction is a valid reason for rofe-

playing, participants can be helped to make it more than that.

Avoid stereotypes such as the evil landlord ®nd the faceless -
‘authority by defining the context and the plotWery carefully For

- the experigiice came 100 close 1o ; realism for cpmfort, partrcularly_ 4

example, directions should rot call for-‘a- march’, bui. ‘a march .

to educate the public -about chemical ‘and becterrological

An example of roleplaymg
Plot: An "anti-war rally 'is taking place Three marshais are

| .

. standing in front of the speake:s platformwhere one ‘speaker is
talking. Foyr disrupters move, from the crowd,
- to speak, and finally charge in an. attempt to seize the godium .

deriandathe. right
Cast: Speaker, 3 marshals, 4 disrupters, crowd.

. weapons.’ The context of thve action always provides more jssues .
*.and provocation for action than the strategy alone

4

o

Discussion points: What should be the role of fhe speeker and -

marshlils in keeping the ¢rowd cool? What gbout interposition
of marshals in front of the speaker’s stand? Does anyohe attempt

“to reason with disrupters or engage them in conversatron? Can
. peaple cool a situation by sifting down, etc.? -
After giving just enough_ information to start, ‘the ‘groups are -

given a few minutes to map.out factics, and the roleplay begigs.

After the most important issues-are uncovered, or when' the role- .

play comes to'a natural conclusion, the director cuts the action.

After a brief pauce, evaluation Begins. This should be brisk and -

go on only as long 8s new issuestare raised and plrtlcopants are -

exploring problems and alternatives. It ,is betterjto stop- the
evaluation before -all the issues are explored than allow, it to

.. .drag on. Usually twenty minutes is en% . It is often helpfal
' to start .arfother roleplay rather than ntm

“ One Way to do this is to repeat the same bach plot with different-

people- in"'the roles, or change the situation by bringing “in new

‘roles, such-as police or rrowd reactions in the example given.

"Most limitations of roleplaying arise from poor direction,
slow pace, -or irrelevant plots. When issues are clear, when the

- plot is carefully defined, when the pace is brisk, and when par-.

el

~

ue the drscussion S




trcrpents are mvolved roleplayrng is the strongest trarning tool
available for its purposes.: -2 .
2. Situstion anelysis is-a tool used to develop an under-
sundrng of tactics, to explore alternative tactics in a gjven;
¢« situation, to examirie the consequences of given tactics, and to
examine the roles of various groups in a direct action srtuation
Its advantage over roleplaying is that- a larger ,srtuation is
examined. For this reason it is Valuable in some situations t
N begin with situation analysis to define the larger picture, the\
- move-into roleplaying using: the same srtuation and focusing on
a smaller conflict area. .
An' example of -situation- enalysrs wnll clarify its use
ll analysis: Teor Gas afld ;
- Situati®h: A large margh of 1,000 people. is moving down the
estreet, The demonstration has been’ previously warned that it
will not be allowad to reach its goal, the draft board. Suddenly
tear gas is released at the front of the march; the gas drifts
through ‘the march lipe, frightening people more than debrlitating'
~ them, and panic begins ta grip some people. -
* Task: Analyze what action marshals can take, Evaluate responses.
after the incident hes runits course. S , '

. M:marsﬁels; _ X-:demonstrators: ' P=police
buildings -
.+— v T .
line of march

—Mx x x M x x
tear-—>xxxxxxxx
gs—*xx_xx\xxx X

—M x x x M X xx—M_xx

. ' wind direction .

.bu_ild'i'ngs.

L
S R LI

0 [y
After drewrng the situation on a blackboard or large sheet of .
-paper .the leadar asks participants to study the diagram. Dis-
cussion foilows‘ questions beyond ‘the scope of strategies are
. cften raised.
The major lnmrtatiorr of situatton analysis is that ‘the
" @xercise’ can too easily remain on a theoretical level and can
become far removed from real problems An antldote |s t0 move
quickly.into roleplaying. -
3. Quick decision exorcise is used to Pprepare poople to face .
- crisis situations and to get«them into the frame of mind in which.
. they will think quickiy un rder Jiiiess, focus.on “key issues, learn
to ignore minor onbs and t T.reach acticn-decisions, An example-
A woman ‘faints ifiside the line of march. You are a marshy.

w
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- What do you' do?’ Allow fifteen seconds for _discus"si'on 'aﬁ\orig
-the three or four people taking part. Afte‘werds, discubsion with
- all participants. ; ' -

F
g
N The major limitation: doing too.
b
%
i
f

X
' , , i\:ny{ "quick decision
exercises, especiallysight before an acfion takes place, can .. .,

establish a mind-set of emergency, thus raisirig tension] so that
: people panic. Quick decision exercises should be tem, ith
B - other training experiences to prevent this perspective of immi- -
nent danger. S , S ,
o "8 . 4. Strategy geme is a particularly stylized exercise in which
S e "© - & - . . participants take the parts,of opponents.in a wvolitical-social
e, E R - conflict, thus learning theories and, consequences of strategles.
AT LI 1 .~ It may last from four to eight hours, including evaluation, Par- .-
Lo 0t s 7o k.. ficipante do nat act out the action, as in roleplaying; they think.
Cooee ot e 2 E” 0 through the moves they will make in order to gain power or for
D T S some other strategy, .and communicate these moves to the oppo-
oo -1 +*(.* nents in another room by means of a third party. ~ -

St - . e ‘ LR

o T, e e For example, a strategy game might have as its scenario;

B ~ E.%  The Unifed States invades Canada in the summer of 1980 for
° . ) ¥ " _the following reasons: the. United States needs hunkite for its

-

S ¢ * . atomic power reactors, now the major source of energy for *
e, .. peaceful and defence purposes. Relations between the two .

‘ \ Y . . countries have deteriorated with the continuation 'of the Vietnam
AECO - 1. “War; Canada has developed nonviolent civilian defense to the
e ‘ : 3 - " extent that action cells of citizens have been formed and are in 3
‘ . S ' - the process of training the populace for unarmed protracted ¢ .
TS, resistance against an invader. = . . | - R
T C o0 One group of participants takes the role of the Canadian
R ™ .. .government; another’ group takes the role of the Amierican.
. © .t government; and a third group takes the role of umpires, who
SR , - inferpret each thove. Time limits are given for each move, and '

thé game continues until it comas to a natural conclusion or until _
v S a f; od many issues are uncovered. Discussion and - evaluation .
Yoo m Voo o b follow as integral parts of the process. RS ' .
S + '~ o . There are(significant. limitations to strategy games. One

o S ;. 7, .game takes a long time to develop and finish. Another limitation

' . I - is that participants are often not familiar enough with factual

S " conditions or with strategies to take advantsge of the game; but -

“on the other hand, the-game is designed to develop a sense

of strategy. Despite- its limitations in short-term : sining pro-

- grammes, it is probably a tool worth exploring and.expbrimenting
with. ' S !

. 5. -Street-speaking, originally a type of public action, has
% beeri used more recently as.a training tool. Street-speaking
. T B - develops individual confidence and competence; it can® foster
S S - groupgohesion, provides manageasble but very very real conflict
. , R ".situations; and educates participants about the nature of groups.

Pgrhaps the most valuable aspect of street-speaking is that it
-+ forces the trainee to mself in a new light, no longer the]
victim of forces, but at-téast capable of influencing others and ..
. ‘Y : CoL ’ <

WP, SRl e WY

BTN

'
Pt




\.,-\<~,»4-~,.

-

3". ’ ' . N

-

, . initiating action. This new information often Ha£ long-lasting
" . effects, ! ’ '

. In addition to. the subjeétivé value_chévelbping partici- . ;

pants’ skills, stroet-speaking has thé objective value of 'spreading’

the word -and engaging’ strangd® on the streets”’in discussing - L

. crucial issues of our times. Street-speaking “is inexpensive, -
' requires few items other than'a portable speakers’ box, such asa
. milk crate or a-chair, and_can usually be arranged without
.. preparation or notice to authorities, though this variés {rom
country to country. Number of participants can vary from:a.
- hapdful to w.dozen, Pedplée who do not speak can learn much

v,

. . . from observing. Street-speaking is a fiexible tool which can stand

- alone or be part of a larger demonssration or campaign.«. .

+.. . People need not agm themselves with massive facts.and...
figures about the topic they speak on, though it is helpful to .-
speak with more thap raw anger. Often the most effective .

“-~. speaker is ‘concerned about a topic, knows something about it,

" but one who ,also uses his.own approach and ideas and .éven =
- expenences to communicate to people on the street. Succeqstuf o
.. street-speaking frequently ends with the listeners staying-after '
1\' ‘the speakers leave, discussing and arguing among themselves.
. "The site of the speaking can vary from a’park area to the
-downtown banking district -at lunch time, or near a subway °
entrance in later afternoon. An identification sign showing the
.sponsoring agency is helpful'in arousing curiosity, and leaflets ,
* provide more details. in some places in the United States, a flag
may be required. Topics should be chosen with the potential

'. Q' audience in mind; often speakers can help out an on-going cam- -~ . | :'.

‘paign by speaking,on the relevant issues, Street-speaking gathers .

- large:crowds during a national election timg, but need not be

campaigning in the strict sense. - . o . -
' The limitations of street-speaking,. even though slight in

relation to its advantages, are wortti noting. It-can become an - 5;

- . Initiation rite into thé-mo_vemont..?erhaps-the. greatest liniitation.. .
. dsthat stréet:speaking can become uséless and turn into cliche-
- ridden rhetoric which pollutes the air and encourages miore
.apathy than support. In spite of these limitailons and cautions, °
street-speaking is a most valuaole training tool, on the level of: °..
6. Guerrilla thestre, whilst mostly used as a public action, ." - .
- can .also be used in training by developing individual self-. '
" confidence and group cohesion. it is used for-public education;
its production is cheap. In addition, it is fun and can be com-
bined with street-speaking and leafleting or farm part of a larger

* - ~campaign. The number of participants can range from a few toa = . o, . =

?  few dozen. Skits can range from the most simple to elaborate,

" with varying complexities of make-up, costumes, and props. e
"' JAn example of guerrilla theatre'is a skit that might be given

‘ by a Women's Liberation group, designed.to show the folly of

-plot. might go this way: a man wearing an apron i stirring a stew

© . T
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. son has just pro|

on the stove two chrldren are playing nearby The wife comes in .~

~ wearing a man’s hat and suit and carrymg a briefcase. Dialogue

‘follows; using such cliches as: ‘How did it go today, dear?’ 'Al) ¢
right, but | spent hours on_that Smith account.” Children act up _
and “wife’ scolds them, starting an argument ‘Wwith ‘husband’; a

* farce develops with'such lines as ‘Men don’t understand things,

and ‘Women are too emotional.’ Pitched battle ensues; humor

comes in as cliches are used in a situation of'\teversed roles _
‘As training, guerrilla theatre is limited by taking so much -

time to prepare and perform, with marginal returns in terms of

training. Small guerrilla theatre production may be valyable -~
* v/hen people are not ye: ready to face street-speakmg in trainihg;
. but trainers 'should be wary-of groups doing guerrilla theatre at
the sxpense of other types of training.

7. Shored oxperionces is a general term for. experierices, :

.most of them essentially nonverbal,. which ‘heln develop group

o "cohesion.  Dancing, - singing,meditation ‘playing and working

together, eating together and sports, are all possiblé_shared

. experrences through which : participants .conie ‘to know one '«

erother in ways which tend to develop' the trust which is

essential in critical:action situations. Happily, shared experiences .'

also have the advaniage of reducing tension built up as the rgsuft

+-of -external forces.- Manual work, such as chopping wood,-or

taking part in weekend work camps in ghetto areas or on a farm,

- links shared experiences to the idea of constructive programme
and mitigates any existing fixation on protest alone.

“y
The major limitation of shared experiences is that partici-
pants may become so enamoured of these activities, or so.

- willingly. deflectedgyom the more demanding aspects of training, .
- thavthey. never get on to the real work of social change. Shared .

experiences are meant in the- context of training, to be a means
and not an end.

8. Neon-tactical tralnlng is also a generic tern: for such tools

as growp dynamics®and sensitivity training, The main purpose of

group dynamics is to explore the forces acting within groups.
Since activists spend much of their time in group meetings, they

- should not ignore fundamental reasons of why groups functron

the way they do. _ .
/ . . . ]

"Group dynamlcs o ',"

‘A specmc descrlptron of a group dynamics ei(ercise may
help to clarify: participants are divided into smaN groups of about.
six members ‘each. They.are given a situation which they tfy to
solve, not by&actmg in‘roles as in roleplaying, but by being them-
selves. The situation might be one which examines resistance to

. change. The sceglo might be a committee’ meeting when a per- .

sed a specific action campalgn; For purposes e

- of exploring. rasistance -to change, thia writer ‘of the scenario .
would build into it examples of resistance, such'as the necessity .

of. immediate agreement, threat if agreement is not made, lack .
of any decision- makmg structure, ‘and so on. When the exercise
se LT RN ' A

Al . . . u
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‘comes o a natural conclusion, or when many types of resistance Coe St . )
; - have been uncovered, the director stops the exarcise ahd evalua- i ! : o Lo
" tion begins. Through discussion, participants relate *what’ they ' “or L
experienced to similar situations they have been in.. R S
%. Group dynamics exercises can be designed to explore many P _-,,.v.-,‘ .
different issues:. how a.group uses its resources; its different - -. [ . | . ©
o kinds of leadership, how clear a goal is, and what-roles members , - 1 el
i are filling,. We do not sugges\ here that, once a person is familiar .. : L, e L
S with group dynamics, all conflicts will cease in group situations. N B T
. _ We .are-suggesting, however, that a study of group dynamics . R e T e
i ‘can help groups function more effectively than when people - - - e s
: are unfamiliar with it. S R
S .. Group. dynamics is rife - wath limitations, hence the. . . | L ,
: »  occasional suspicion of organizers and activists toward .its ‘use ' I \ R
. in treining There is always a tendency to become -enamoured = e A A
with -the' technique, "thus losing sight of larger goals. Since * S R A
* conflicts' to some. extent will always exist -in- an active group, . R
people niay be pted to stay in the framework of group = [ =~ "~ St e
wdynamics in an eMBrt to ‘solve’ these conflicts. People may think R R W
that what bappens in one. exercise is universally true, when it . B
- Tnay not be. But it is probably as unwise to ignore the field of - ST o '
" group d?namics and undervalue what it tan offer to social change . e o T
" groups as it isto ‘heighten its importance at th’ expense of other T .

i+ . Issues, : \J o . T
IR ' Sensmwty mmmg et b _ e T X‘

} - Sensitivity ‘training is a type- of exermse or expenence S R AR IO
designed to help a person explore conflicts within himself. Ifan -~ -~ -~ ' . B
activist feels that personal conflicts sometimes come between : 1 e A e
. himself and his work; then he might considar how to deal with . U

those ctonflicts. Of course, sensitivity training is not the only L ' B
S means of dealing with inner conflicts, but it is one way. )
o T Although sensitivity training can dissolve into middle class. - } ; 4 ‘ L el
., - - parlour games, it recognizes a few primary insights: one is that - R I S
B o the physicdl acting out of conflicts is one step toward resolving - |- . .. T o
. e . them. Insights from close friends, given voluntarily, can provide . | - .- . N
.’ S S an atmosphere of trust and support, replacing fear and rigidity. |- T e e
For example, a person. may be aware that he does not take part N R -
: . in discussion groups (though he does not know why); and he A ge .
" _ e - wants to change this. The group may ask him to act out how he IR .
-+ - feels when he comes to a discussion meeting. Often, but not - A A kS
A always, the acting out—as in releplaying-—develops insights . o e e e
. T IR T which can in_time lead to taking'a more actjve role. (This - _ i R
B T . example should not be read as placmg any value judgment on ° . o S
- PR ' group participation.) SRR T S
R r o : Limitations of sensitivity trainlng are so many that it seems U U
» _ foolish to attempt a complete list. Some people reject it because Sl oL
. they feel a_hierarchical set of values 'E imposed on participants, -~ |- = .© e
_ ~t+ . This need not be so: one ought not be forced to accept anything [ R S
. o .. " one.does not want to. However, such exercises can lcad to'a B T A
e g preoccupation WIth self as.the only concern worth pursumg such o ' '

" a . L. . e P) [] . . I o - i
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“devices may feeq the falla'é'ivq'us'notign that ‘| must. take care of
personal problems before.l go on‘to social issues,’ People are

- Justifiably Sceptical of uncritical praise of sensitivity training; but

type of experience, simply becauise it is over-praised. Perhaps the ‘
¢ strongest ‘caution ‘about ‘8ensitivity - training .is that sessions
ﬁ shoyld be- led by people:who have had. experience and can
- give direction and balarice. - - 8 o R i
.+ There i$.no clear refationship between well-directed sensi-
. tivity - training Sessions and an incfeased effectiveness in

ronyiolent action campaigns. However, it is an area which some
time; others feel that sensitivity training is irrelevant.

: R St about actions and campaigns and may develop an overall view
‘ CE " and . long-term perspective o7 nonviolent action campaigns and

e T b 'm_ovements.“Journalfkeeping may also provide ¢ tool for evalua- .

.- tion, especially if, a group of people all keep ‘journals. Journals
'..are excellent materials from . which tG write a history_of .cam-
- paigns and case Studies, - . - FA '
One limitation of journal-keeping is that keeping one may -
- become routine, thus lessening the desire of the person to reflect -
B ?8 his experiences; or the journal. may become irrelawant .

-

through which participants learn about theories, strategies’ and :
“f, . “consequences of both, ‘Through. tudying” actual campaigns,
£~ trainees deveiop a sense of history{nd learn of real and practical .
: o ~‘problems of . nonviolent cam aigns. In addition, research which °
A " goes into. developing case tudies"helps_ build - a broader
A theoretical base for the future. o -
R : - - An example of a case-study would. be the present civil X
_ R | rights struggle in Greece. A mode of analysis would be used to
.o . o .~ Present the material, such as the ane Bondurarit uses in Conquest .
e R - of Violence. After presentation of..s case study, the trainee.
-~ IR +would emphasize the most important ideas-or, aspects of - the
Coe ... & . campaign, and discussion would go on from there, c
o - . One clear limitation of the case study .approach’ is that
- people may .tend to weight the.‘imp‘omnco of each study more

, enough bhse},of‘kmwledge or a feeling for theory ‘which ought
SRR S to flow from suciy knowledge. But the advantages in the case,

: : . 2 study approach of linking theory with real historica| campaigns . .
e . seem’to everride the limitations. ‘ o ’
g o R 5 11.

present theories and information. It i$ a-quick way of'p‘resengi_ng .
. - ‘information and theories, and to Some extent it cannot be entirely -
"~ *. replaced by more mrtiéipant—inv#ng,,tools. However, its limi-

is the trusted and - well-worn. tool of traihi'ng.q to

' tations""are considerable, partic@iBly wjth “activists who are
. lookipg for new forms of educat
o sparingly or.ifybalance with other approathes.

§ -. .."'. i‘.19 o - N [
:" AN S »-_ "', »;:M- _:_-_»;_:_ﬂs-“"\‘w';_ x‘:?l .. <.'-' j, . .' : . _,. | .

")

. 85 in the case of group dynamics, activists should not shen a
5 T People-have found to be useful ang valuable over some period of

helps an individual develop reflectiop - ‘

» 8N actual example of a type of event, is "{‘}_ —_
Structured epproach’ to historical nonviolent action campaigns,

than it is meant to be. Thus people may not dpvelop a wide s |

n..Lectures should "be used -

N .
RS
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12. Dieeueelen and analysis is another format for presen‘tmg
theories .and Information. Its advantage over the lecture format

" is obvious: participants are more involved in the ieermng proc _
For example, instead of lecturing about the women'’s suffra e
movement. in Ergland, one-could present soirie of the facts in- .

a lesture or case study format, then have a free-rangmg discué-
. sionof tha'campaign. \
‘The basic limitation of the discussion/analysis format is\
'tliat possibly. less information may be coverad than through the\:
lectizre style. .However, its advantages probably outweigh its \
iimlmions when the discussion is well planned.. * .
‘Epabling teels’ are procedural tools which help-a group--

. achieve its goals. The most common ones restructure the group
for a certain period of time in order to gather more’ information
or share ideas. For example, when a new idea is to be discussed,

.."and it is impdrtant to involve alf the participants, one can divide
the group into smaller groups of four or five members each. At

- the end of the time each group may report to the'plenary session,
or not, depending.on the purpose. Another tool to . develop
imaginative thinking is brainstorming " In this format, the group
stays together, ‘but members gre encouraged to contribute any

_ ideas they may have, no matter how improbable, since their con-

.tribution may spark-other ideas. it is important that during the |,
brainstorming session, there is agreement that there will be no
discussion or criticisms "of each suggestion, since this "will"
hamper new contributi ns After the brainstorming, evaiuation
of the ideas follows. -

» ." A major iimitation of enabling tools' is that thdy may.be
used inappropriately, thus becommg gimmicky. Used wath
‘restraint, they are valuable. - '

‘NOTE: A final word of explanation about these traimng .

_ methods is in order. Organizers and trainers should rot feel that

se are the. only tools available, nor necessarily the inost valu- .

ble "ones. What may be appropriate and natural for one group .
and situation may be usejess in another. |f a’ ‘cettain tool seems %
.relevant, then explore its application: if it seems to be inelevent R
then ianore it. Howevér, these tools £én be cofbined for greater

3 eﬂectiveness for exemple' during "a strategy game, ‘a situation -

" " “may arise which is so interesting that the group may want to -
roleplay it. When thd roleplay is over, people can return to .
the strategy game. No doubt these tools will change and develop
‘as organizers find a need for them
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It should be cledr- to the reader by now that tramlng for
nonviolent action is in a state of flux, both in theory and practise.
Some " organizers .quesfion the value of tramlng itself. Others

fle,ld experimentation is still goifig on:

The guideiines set‘out below are a reflection of training -as .
it now exists. They do, however, also reflect a bias against some
tendencias or prqblems that trainers and organrsers have had -
to face: * '

a. the- esc.ape to. the theoretrcal asa refuge agalnst the prac~
_ .tical;* .
b. the burldmg of esoterit knowledge or «elrte formatmns.
- and .
6. training as'a dwersron from’ 8ther critical problems .
- The guidelines below arjse from the Preston Patrick discus-

. stons and2 while they are not official policy, they do represent a’

broad cqnsensus on the important issues. .

Guidélines for Trammg ‘ o
“1. Training for nonviolént direct . action ought to prepare-
‘ people for real situations.

2. Training is best done in sitations of stress. )

3. Training should ke so struetured as to provrde practrca!

- - skills quickly., .

4. Training mu?t provvde foc _,partrclpants responses and
- evaluations. o« e .
5, Training is subordrnpte to organizing. St
6. One goal of training should be to increase the eapacjty of

partrcrpants.to train others.
- E

| 1 ; Tl’;&lll' for nenvielent dirdct aetlon ou.ht te prokwn

people fer real situations.

There is no one right way to tram people for direct action. *

The tools used*should be determined by the social context and

by thq spocrf‘ ic means of -$he action that will follow r‘%gthods .
S 21 SRR
colee ey L |

- dispute the value of certain travnmg ‘tools, Training is a new‘ i
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. (ﬁ\sltuatlons Further, it is likely.to emphasize theories about which

Al

‘described in the previous chapter have no mystique about them,:
nor can apy®given method. be guaranteed to pr’oduce specnf' C

- Nonviolent direct action runs against many deep-seated assump- -
tions about individual and social behavior; especially in Western
socretv To undertake nonviolent action is to become acutely .

results oif demand.

. * Cultural. differences . partitularly need to oe taken into;_' '
“‘account; In the Fifties,/ Indian methods, brlnging with them-. .
- Indian cultuia! assumptions, - were often tried in the Notth -

American context—inus fostering a “sect’ mentahp/ that impeded

development of @ movemenf Americans could see as their own. - .

S'milarly. now, the new Ndrth -American type of training
dominates current discussion, internationally. But it cannot be’
simply exported to Europe or Africa. For :Americans to attempt

- it would be one more form of cultural imperialist, however -

ifadvertent. And for others to accept it would be to neglect the

sourges of strength in their own cultures and to contrlbute to the

atrophy of those sources.
This recommendatlon about tralnlngjansmg from an imme-

diate context, means that the most effectjve training should be-
. for some impending acticn. There is one important quahfrcatron
'_.non-srtuation-specifrc-trarmng can be done as a tool of organiz- .
ing. Training prepares people. for future actions by having them

consider problems of strategy, tactics, theories, and the like.
Many- people will lose interest during such training; others will.
find'it too demanding; some will honestly come to the conclusion
that nonvjolent activists are mistaken or that its methods are
not appropriate to their situation. But some will likely remain,

either to form a reservoir of availab‘e people for future organized . .

action, or else, once armed with trainingtechniques, they will see
uses for these tools, But training in the abstract, apart from this
special situation, seldom- provides useful garryover into- attion

. there is’ in fact no unity among activists, thus furthering ideo- -
‘logical disputes. We state again that theoretical training
progra‘mmes are unlikely to be fruitful in the long run.

2. Trelnln. is best done in elmﬂem of stress.

The need to know and the need to do.are the greatest allies
of the trainer in any field. This is a corollary of the first guideline.

conscious of this fact. These discrepancies often generate self--

consciousness and anxiety, whrch,-rf ignored in the trainee, can .
sabotage or impede a training programme. These fears can be
. dealt with or overborne if training is done for .a specific*action

campaign; trainees will see the immediate value of the training

" amd profit from it. Such |mmed|acy is usually absent in, theoretl- .

cal training.

-

3. Trelnln. eheuld be so etrueturod as to pnvldo
practical skills quickly.’
The sooner the trainee’ acqunres pr.actlcal skills, the sooner

n
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"his anxieties become less threatening - “and the more he is
“encouraged to press on: This means that the programme must
* have identified needed skills well before the" programme begins
and have broken thern down into manageable sections that can
be mastered quickly. Specific training methods describedin the

previous chapter are suited to accompllsh th|s end .

@ 4. -Training must previde for portlclpome .responses -
and evaluatiens..
b+ Action simed at producing a more open society (nust itself
be open to different insights provided by trainees. This is more '
than an ideological point, aiso'a prudential one: ‘methods can and
should be modified by responses from participants. Acceptance
.of participants’ responses' should not wait until the end of train-
" ing: -by then, many of-the most useful insights may be lost.
Further, when trainees see the programme being modified while
it is in progress, as a result of their contributions, this change
-can be spgen as a-demonstration of the more ‘human’ valuesl
activists profess.
Finally, having participants’ resppnses rnz ‘mind and berng
open to them can tell us something about the projects activists
* are planning. It might become apparent in training. that .the
trainees as a group are "unrexly’ for action. This judgment can
. mean that recruitment methous are at fault. It can mean that
+ an unsuitable action has been designed . If’ nonvrolent activists
. are engaged  in developing people power,’ their’ percéptions
should be supported by the people whio will undertake the action®
*. - Resistance to a proposed action m&¥ be displaced resistance to
" something else, or it may be caused .by attraction to .a more
-. satisfying project. It may, also be a firm indication that the action
itself-should be changed to deal with different issues than those ,
" that the. organizers see as crucial. Dissension should not be seen-
as a defeat or setback, Rather, it is the positive connection ‘of
“action to the real concerns of people; it is the victory of the|r
perceptlons over precondeptrohs and rdeology

[
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Trolnln' is ohbordlnlto to orgonlzln.
' The ccncreteness of the training task and the _proven
eff’cacy of its methods can provide trainers who are only trarners
*. with the illusion that.they are the real -leaders of the movement.”
They have answers, -while organrzers of action have only prob-
lems; and the intimacy between trainer and trainee created by
" many of the best techniques can lead to personahty cults rightly
. . feared by organizers.

" .The most obvious and, likely ‘solution to these potential .
problems lies in organizers ‘doing the training. ‘In most situations,
this eolutron will be adopted perforce. But i in many other situa-
tions this will be impossible, at least in the short run. And in the
largest actions or those spread over many centers, teaders with
the talent for Wge politics and organizing. will be so occupled that
they cannot glve central attention to trarnrng :
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S s SpECiaIists' may- have to be brought in: In these instances,
S tralners must ‘understand, that they fill a central but auxiliary -

function. Trainers and organizers ‘should work clpsely together
"+ - so.that.the tralnmg WI|| be practlcal and the actlon ‘ba planned

weII . o . : o

6. ‘One’ gul of trammg should bo to mernu the
capacity of participants to train others.
*  The best rationale for training is to strengthen -the move-
. ment |tself whether it be for civil rights, economic justice, peace,
. Jwomen'’s liberation, or whatayer. Knowledge of how to train
" peaple for nonviolént action should not be exclusive with
) of nonviolence and prevents the spreading of training. tools.
. *° - _Therefore, people should train with the idea that the trainees
“e ¢ " will share their skills and_ |nS|ghts A tramer should aim to make
' himself redundant as soon as possible e —

~
-

-— - R - » ' .
o, - - Crowd centrel techniques pnetleu sta tnlnln' eomu
. ln New York ( Phato Bill Vetglt) : . .
‘ & . ] o - 1» - ,_“
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trainers; creation of an elite of trainers goes counter to principles
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- framework for tralnmq marshals in preparation for the Mobiliza-

-a church basement can be used

- if theworkshop lasts longer than a few hours. However, a work-

... framework is based on needs in a particular situation;-

\sqﬁrr%;o.t however informal, if training is to continue and make -

: mentconed in thjs chapter; see-

"organized frequent

F?ambworks for Organlzmg o ”f SRR SN
Trammg : -

0\ . . ’ ..‘ ’ ‘ . . : ’ i " ) :i : 4 II N * - 7 !

Once the need for tramnng has been establlshed and
" trainers are available, how can the whole training programmi
‘be drganized? Various ftameworks or models now exist, and i
‘is. useful to examine them. It is clear from the outset that the

%an_ "

‘organization- does not.exist, it is necessary to develop o

act—A-single_trainer, wOrkml; by himself and-without any . i , . o
backing or funding proba y to train for very L . PR
—_— ] . .

lang.

‘Five types of trannlng frameworks are descnbed below,
These organizational frameworks of training programmes have
developed: #& meet . particular - needs. Undoubtedly different
frameworks will develop ds training attempts to meet new and
dlfferent situations,

Wor,kshop '
- The framework of - a workshop has proven to be useful in
the programnmes of the Friends Peans Cofmmittee, Grindstone .
Island, Canada, and the Fellowship of. Reconciliation, England.
- (For -detailed information about these and other organizations
pendnx B.) A workshop might -
- last from pne day tn = week or%nore, with its purpose to bring - <o
together people for tra.ning for a short length of time and for : :
a specific purpose..The Fellowshnp of Reconcnliatnon in England
woggshops _in_the _spring of 1970 wwhich -
___attracted—many=partichpants, Thred-hour workshops were the

tion demonstrations in Washington.in November, 1969, Often -
. 'aige enough to hold.a hundred
people or more, with smaller rooms so that the group can be
divided for roleplaying and other training exercises. !t is helpful
for a kitchén to be available. A iargef physical space is necessary’

shop could go on for a month. The Congress of Racial Equality o ‘,' '

" ‘ran month-long workshops in ‘Washington, D.C., for ten years, B
-beginring in 1947, Participants .learned theories and skills and .o
*. attempied,to.break segregation in the Washington area. E . . Wl
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~ ‘The trainers and tralnee§ together decude the agenda o L
workshop A workshdp .is clearly distinguished from a confsr--
. ence, . however, in that participants actually become skilled in
©_marshalling, or training others, or Jearning to run office machines
and‘;lo other practical skills. Wor shops have the added advan-

tage of flexnbillty——they can be organized in any sort of location

Trammg Programme as Part of a Center ,

A training programme as part_of a center aﬁords a wider
. base than can a workshop; usually has Yinancial backing and:
- provides & set location at which tosdo training. Examples of a
training pMgramme aspart of a larger center or. organlzatlon are
Pendle Hill, U.S.A., which offers many other courses in addition
to 'Creative Approaches in Social Change’; Friends Peace Com-
mittes, which also concerns itself with more than the Nonviolent
Action Training Programme; and the Haverford-Center for the
Study of Nonviolent Conflict Resolution, which uses the physical

'base of Haverford College. -, .-

- Advantages of having a training programme as part of a
”center ‘are-obvious: buildings and facilities can be used rather
than be bought specificaily for the programme; - the center helps
* - to develop the programme through its _feputation and staff; and -
a certain continuity and stability are given’to the training effort.
~ Disadvantages should also be obvious: it is possible that -
the other. activities .of the center/orghnization might . distract-
partlélpants in-the training programme; funds may be channelled
into other activities: and the reputation of the parent center may

o Inc_lepenc ent Tmmng Center

\
A separate and.distinct training cénter is able“to conec::ia\1
this

+ = _trate all its energies into‘ane programme. Examples of
" framework are the Instjtute -for the Study of Nonviolence, both at -
*-Palo Alto and at-Boulder; the Chicago Nonviolent Training and
. Actien Center in the States; and the Shanti Sena in India~
" Advantages of this framework are too obvlous to numerate, but
dlspdvantages might also be considerable. For training to be
-relevant - to nonviolent action projects, it must not become -
“divorced from action: A separate raifiing center tends to divorce.
-~ itself ‘from action unless -its personnel are involved in action
-projects, or unless ‘concentrated effost is ‘made to relate it to
ongoing projects. In qddltlon funding may be diffi~ult for ‘a -
separate agency concernipg itself sol-ly with traimng
! pite of the drawbacks, an mdependent training center/
organE:tnon has much to recommend it: personnel can concen- .
trate their energies in preparing trmaining materials, are free to
%traln for specific-groups or projects;. and they have a chance to
" evaluate- and plan as part of their work rather than in free time. .
Groups Inight want to experiment in developing an independent
.training center’ which s, also an intentional communlty/actlon _
center. e . .

not always be heipful, Organlzers should take these factors
~ i count wh -establishing a trammg programme. B /.
. v

\

B

.




. \lntematioml -Friends Peace and International Relations' Com-

gttt

B L e i

copel®
)

Pees?
T

R

TR

".Action Agepcy S \ 4. : A ‘

- There is a fine dlstinction between an lndependent trammg o,
center and an action agency as we are using the terms; perhaps
the difference is only a:matter of degr ‘pe or cenfral focus betwéen

‘training’ and ‘action’. It is difficult'to irragine that the 'same
" people could run a training programme and at the Fne time

]
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organize full-scale action projects. But when training jind action
are combinec in the same organization, training Bhould be
. subordinate to the action projects and campaigns. This is true for

" the Committee for Noriviolent Action and the Chicago Ceriter for
Training and Action.

Another way of co-ordinating trainmg and action is to keep .
training and action organizations—separate and relate theirpro-
grammes as the need Arises. Examples are clear: many of the
same people in London are associated with the War Resisters’

. mittee\lntemational Confaderation for Disarmament and ‘Peace, -
and the Péace Pledge Union. In Philadeiphia, hmany of the same
people are involved in A Quaker Action -Group, Friends‘Peace~ -
Committve, and the Pendie HilF.training programme.._ * -

Advantages ‘of. this sort of framework- are_the 8_following:
communlcatuon between trainers and orgamzers is open; ; training——
is forced to be relevant to real problems in campaigns; and the
success or failure of one programme does not necessarily mean:

- the success or failure of the other programmes. The main dis-
advantages, however, are the enormous ovetlap of endrgies of .

.people involved, and the tendency uf the programmes to become
inbred because the same people work wnth dlﬂerent hats on '

~Inrer—qrgomuuonol Framework . '
* . Occasionally a need for training wsll develop which is tod
. large for one agency to ‘handle by itself. In this type qf situation
“it may be necessary for various agencies to work together, each
" contributing the resources it can. One clear example of this type
_of fmmework developed from the need.to train a large number -
arshals for the Washington Mobilization rally in November, '~ - .
_ 9. In'the Philadelphia area, Pendle Hill and the Friends Peace . : o C e
Commuttee c6-operated in developmq a corps of. trainers and in L SR
writing the marshal.training manual’A Quaker Action Group and ‘ ' :
.the New Mobilization Committee recruited potential marshals
: and handled other logistic-details. This massie effort was pos-
svible only through a co-operative effort. (Its success was also
_ possible through the sizable overlap. of ‘personnel.) . ‘Another
- ‘examnple of inter-agency framework for training was the develop-
ment of training workshops_in England in 1969-70; War - -
Resisters’ International, .Christian Action, Friends Peace and
.International Relatipns Committee, and Fellowship ef Reconcilia-
tion all co-operated to support, develop, and publicize_these
workshops. Co-operative efforts strengthen independent agencies
in the long. run, and counter the subsurfate bickering which
preoccupies peace groups around the world But co-operative N
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' Team Traimng

- alone, even for one session: the training is strengthened by having
s is not familiar with an issue, probably the other trainer f3; while: / '
" - for nonverbal clues of dissatisfaction or exhaustion; trainers can

they are doing and the skills of each.

" for a mass rally might need as many as thirty tralners or S0, as
. the Washington Mobilization rally demanded.

‘trainer is faced with difficuit problems (as most trainers are-if
: strengths and weagnesses of other trainers and can assist when

- -— tions to meét training problems. In sunmary, team training has

» train alone is when a tra\iner-pmner

efforts as described above 'vtlll Iﬂtkely Jast only for the duration
of a specific training pro;ect, groups will want to return to their
own programmes after the push' is over, . : N .

One aspect of training whnch is appllcable to all the frame-
works described above is team traming This is slmplvthe idea

that trainers do not work alone but in tesms, or at least in pairs. i o

This arrangement has many |dvantages over a trainer working
the wisdom and energy of more than one persom; when one trainer.
one trainer is. conductiny a roloplay, ‘the othqg can be observing -
work simultaneously or alternately, depending on the tralmng v

A team-of many trainers may be necessary ’ior extenswe '
training programmes. One example is the Kent State University
training invitation in May, 1970 (after the students’ deaths),
which lasted ten days and required four trainers, Their schedule '
démanded as. many as three training sessions a day, all with,
different participants antd for different purposes. Marshal tralnlng

. Team training -is advantageous not only for the quallty of’
the traming itself, but also for. the morale .of the trainors. If a

the training is relevant and the issues Iarge) ‘he needs the advice
of other trainers. This ‘soul maintenance’ must not be neglected -

if trainors are to be effective agents for social change. Further- ———-_

more, trainers working as a team soon become sensitivs to the .

needed .’ Finally; a training team, after working _together on.

difficult problems, begins to respect and care for one ancther.
They. spark one anothers imaginations in thinking through solu-

‘'much to recommend that we. sugqost ::aft th% only time to o
nnot oun PO
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The capacity- of” human organrzatrons or movements for
wth depends on their capacity for learning" from experie);ce
This means that.groups which .do not build evaluation®into t
structure grow more slowly, if atall, fhan those which do” Groups
which ignore their experience or findit distasteful to reflect upo
it are likely to tread the path of futility or wither away.
The vision and moral fervour of nonviolent activists can be
" an impedrment to, |earning from experience when activists view
~ each situation as. unique. In spite of Uniqueness, each situation
: bequebths to the future its own lessons. A close study .of non- "
‘violent campaigns erI reveel cdnmon elements as weII as unique
ones. .
- Learning, from experience, including one’s own and others’,
is part of the training process: If the training is to be effective
_.and be linked to concrete goals and movements, then feedback -
from training will be of direct benefit to the movement as well as
to future training. And the frame of mind it engenders—evaluation
and reflection—will prorhote continuing reflection .in the move-
, ment whether or not further trarnlng goes on. - *-

Unobtrusrve Style - L T e
' “We have already touched on the rationele for eva!ueuon
- during training. But' the means are equally important. Evaluation i
* that counters-th.; tone and style of nonviolent action decreases... -
the value of what | can be learned. Artificial forms of evaluation .
make participants selt-conscrou; and convince them thet evalua-
tion is extraneous -to training—and perhaps to nonviolent action
as well. The resuits of such ‘an evaluatidh .are likely.to be -
correspondmgly artificial. At the sam@ time there is a clear and
pressing need to know as precisely as possible what is happening
" to people in the training process. it is cricial that evaluation grow
.out of the: life end reality of the training, and thet it be neturel :
. and unobtrusive. :

" What are needed are evaluation too'thet are. both drsctimr-
nating. and :uriobtrusive, tools that grow .naturally out of the =~ .
training process ‘and out of the™} principles of nonviolent action. . -
Also needed are people skilied in un(derstending whet pertrcipants

.7,2‘9. -
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_people do S ~

are saymg and domq sincetnot all evaluation by any: means is
written. Much of it. is an estlmation of the meaning of what

-~

.\> . - . L0 h]
Evalueuon for’ Whet?
The major ;eeson for eveluatmg training for nonviolent .

_action ' is to learn whether training helped in the action. This is

" difficult to‘judge after the fact; a disaster averted is to be ascribed
to what cause? The goal of training should be set. before treinmg -
- begins. Goals more vague than this—to increase the “‘success’’.

: Ouestrons to Which Trainers Need Answers T : ‘

-

of the action—will not provide any criteria for what the training
should include or how. to evaluate-it.-:Deeper -understanding’ is -
no substitute for a demonstrated ab iity to help pebple prepare .

for an action wrth humor, dtspetch and tact, |

7

. These questions need to be asked by trainers and trainees :

. of themselves. Both need the answers—hence an emphasis on "

evaluatron as a group process,But here we focus on the trainers’

R TR [

‘need to know, keeping in at as far as possible trainers end
. organizers will be-the same peeo
1. Have' the néeded skills been d onstrated Under pressure

e —~~~whenever-possible? e 3 =
: 2. Has the training led to ectkw

3. To what extent have infopfation end princrples been :
internalized?
«&4. Have the stated goals. of the process been achieved?

5. To whet extent have implicit goals been achieved?

6.  Have other individuals or groups seeh the value of 8(& . g

- kinds  of training ? :

7. TQ what extent have particrpants achleved insught ebout
" group - relationships? -

-8, Has a sense of community end solidanty been found or
mcreesed? :

9. Have pertlclpents sought further treining? : '

"10. Have participants secn the importance of evaluation and
been active in firlding further ways of i increasing its effectiveness ?
11. Have we recorded evaluation of the trermng in such a way

. th_at it canbenefit others? - . "+

Some of these questions. should be posed during treinmg,

, others make sange only after training or in long retrospect. But

“ a thorough evaluation asks them. Further specifications.will occur -
- to those esking, both _efter training and the occasjon of its use .
heve pessed 5 e R

The Meens of E veluetron R

-How, we evaluate .is crucial. The speclf' C mearns. u,sed will
depend Qn at resources are:available, on time pressur®, -and -
on informatt wanted We mention here 2 few of the best means
of evaluation.\ N
A, Th. ebeenr.r—Thrs isa person or.team grven this. respon- '

°
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%nbility, esthor a participant in the tralning or not. He mav ‘be
. ___appolnted by the whole group, by the trainers or organizers, or

~D: Agyenda meetings, minutes, and

peshdps by a sponsoring agency. But he shouid be compotent.
know what and hqw to evaluate, have an eye for signmcant
detail and know what he can safely ignore.

B. The whele yreuwp can cvclucto the training process as it -
_ develops, so lor.g as evaluation does not intérrupt the training

itself. Training is incomplete when it does not provide for evalua- |
tion by participants. The people are tho greatest authorities_ on

".what has happened fo them: in addition, evaluation dcvelops a .’
frame of mind which cncourlgos pocple to learn from then

experiences,
C. Jeurnals, lege, nni other mu-m can be kept by- inqi-

" viduals. Journals sometimes can be an integral part of evaluation .

if people agree to this function of their journals. Much depends

.. here on establishing an atmosphere of trust; otherwise journals
- will be kept perfunctorily and will reveal little. it may be useful
. to draw a distinction between journals and logs: journals are

daily retrcspects; logs are writtén more mmednately, right after ,

the noteworthy has occurred.
greup loumclc—One
scheme that is sometimes useful is to rep!ace _the formal closed

e R

steering—committee with an open agenda meeting. At such’
meetings, the work ahead is laid out in light of what has occurred.

‘The agenda which is developed is an évaluation in i*self. A journal

“ written by and checked wnth the Whole group functions in the

sarne way.
E. Topes lnd vlm‘c——Use of these should be* anproved

. by the group since they may cause. uneasiness .and seem to be
_‘an’intrusion, One.caution: tapes can be ted:ous and expensivs to

use if they are the primary means of evaluation. They are use

- ,corrobomive devsces, but .nothing can take the place of a fe

. course, but theories are sub;ect to correction, ct iust in pr.n- v

LA N TRV .

. H. , Coding

people -reviewing events as they také.place during and immedi-

. ately following training. This kind of -alertnuss and atter.tion is
"by far the best m

ns of collecting materials to evaluate. .
F. Centent analysis of documents used ‘and ‘produced in

‘training ‘is another form of evaiuation, since these papers will

indicate relative values placed on some training methods over

- others. This is a'task for a person trained in this skill,

G. Interviews with participants, if they can be inforrhal ared
also.valuable. Interviews are especially -yaluable after action.
systeme require an expert, but are oftsn” worth-

. while where complex information ore cnts are -to bo recorded

for later detasiled dnalysis, . -
Tests and questionnaires shoul be analyzed boforohand

to see if thay will be.relevant ir ths given context. Before-and-

after versions of tests will often. provid very useful.mformltion

for evaluation.

J. Theeries and mololc help ‘evaluators. evaluate - all the

materials at their disposal. A’ given theory may be wrong, of

L
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ciple. Models of what the group process can be ar.e helpful in
constructing ‘an adequate account of what happened Cy

‘K. Digeussion as 2 tool of evaluation is placed. last partly to
de-emghisize its importance. For the middle classes who still’
predominate“in direct action, discussion tends to_be the usual
method of eveluatlun, crowding out other ‘means.

used where it can suppjement, or where Other means wull not

provude what is needed. . s

4 ) ) . C ’

; S:gmf‘ cant Signs

- People often' évaluate unconsciously. and this fact ttself
needs to be understood. Do people turn up promptly for meet-
ings, or do-they straggle in? Has this pattern changed in: the
course of training? When the ,leadership position rotates,. who
qets chosen when? Are people comfortable with silence, or must
"it be - filled? Is thera informal caucussing or formation of sub- -

-groups outside the structure of- the training 7' To what ‘purposes?

Why is the training programme meeting where it is? Who p»cged
“it and why? ‘What effect is it having on the group? These are .

o f representetive signs that an evalutﬁr might Iook for.

~
. ¢ -

Who Evalua!es? ) C -

%previous point makes it Clear that exeryone evaluates,
and can help doing so. And it is well to make this ‘plain to par--
ticipants. There are at least two reasons: their help will" be'

It should be

needed to make evaluation as useful as it should be; and placing. Wy

their role before them frankly, as co-evaluators, allays most of
the .resentment participants sometimes feel at ‘being évaluated.’
In the final sense, they are not being evaluated, of course; jt is the.

" training which is. And eech role within the programme has or
" can have its own place in the ‘Process. - The chart on page 34

illustrates the manner in which each participant or member can

" take his plece in the evaluetion process .

A

A
0

r

L:mltatlons of Evnlumon
Evaluation is not an eng in |tself but a means through which

training can prepare participarts bétter to develop more eff.ctwe ‘

action campaigns. And despite  the trappings of behavioura

~ social science tha occaslonelly cling to evaluation, the proceds

.

.is essentially not a\science but an art—just as nonviolent action -

is itself a socisl and political art. And we must stress here the |

problem of the ‘Heisenberg Effect’: obseérvation changes what is’
being observed. This has its heipful side, but obtrusive evalua-
tuon is unlikely to be helpful. in times of crisis, useful. though it

' agenda. Indeed, if a group seems in the face of urgent needs to -
be taking too readilv to evaluation, this can-be taken as a sngn
that the group is unwilling to face larger tasks. Finally, models -
.of evalustion that are currently in use are probably based on
older theories of society; and societies are being reformed on
new bases all around us Jndeed dlrect ectwusts alm to be pgrt of .

32 0)4

L}

' ‘ “may be, evaluation inevitably and perhaps rightly falls lpw on'the *
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this change,.qndosb they ‘shouid also 'be in_vdh?ad in davéloping
new tools and new models for évaluation. "~ : v

> Limitations of Training =~ C
. In the interests of consistency and nonviolen
must include some evaluation of the idea of training* ,
_pamphlet should make it quite .clear. that training is dot the
means by which nonviolent action will suddenly save th world.
The crudeness of the present training tools, the relatjvely small
number of organizations ‘doing training, and the even smaller
number of people who can train are all indications that training °
is in its infancy. Activists may find that training is a.‘notion’

rather than a sound principle; and if this is so, then it rightly -

- should be discontinued, ot
Training is not redlly new; there are examples of some /
kinds of training in the ‘Free India movement and elsewhere. But
becayse it'is new in present-day context, training has been
credited with® attributes’ and successes that it may not deserve. -
. Nevertheless, we should be clear that tralnjng can never make
an action fuge of the usual problems of achisving consistency .
-with principles of nonviolence, huma,ne’organization, clarity,'and - :
- all the ‘other qualitieg that we look for in a sound campaign. °
‘Furthermore, we may come to depend on training as a prepara-
tive tool, expecting it to do more than it practically can. Although
-training is or can be a form of organizing, jt may not be the most
useful sprt of organizing in some situations. i .
Organizers and advocates of nonviolent action must accept. .
" the unpleasant fact that they will nevér be able to foresee events
exactly as they will happen; thus, training will nevefr be able to -
insure the success of a campaign. But in whatever training -is
done such means must be’found to increcase participants’ flexi-
bility. Yet the most important issue regarding training is-that, ¥
some cases, spontaneity .rather than tr_ain'glg'plays the most
creative rolé,. How many timds, in an actiok campaign or e‘v'er;{ .

¥ ' inan isolated demonstration, has the spontaneous act of a singl

individual been' the, host important incident? In addition, there
. are always some people: who are intellectually and emotionally
- prepared for action situations who never heard of training.-How-

-~ ""Uinlads we waight the idea of training with gualities it does not,
: reaﬂy. have. In summary, then, -training will play an important -
anty valuable part in planning nonviolent campaigns so long as
! .we> view training as only one component. of the preparation .
", " rather than a value in itself. / .
o D . Nonviglent training must be much more developed in ordler-
-Nto contribute anything worth noting toward the issues of ipternal °
3 revolutions, national ant international nonviolent peacekeeping,
v ' d other enormous areas. However, training has developed
3 sfowly ‘and naturally, in-answer to real and practical problems,
-/ ‘We need not regret how little ground has bgen travelled; but we
.~ must realize how far there is yet to go.in order to rhake training
-, relevant to the needs of our clianging society. - o

. . *

. 'ever, there i§ no reason why training should smother spontaneity.. ."

-
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-a report of the Preston Patrick Seminar, much

.+ the Unjted Stetes who heve engeoed in treimng for nonvnolent
- ‘action

0
. APPENDIX A PRESTO‘I PATRICK SEMINAR
This’ pa hlet is not a th.ng entlre of itself itis msteed an:
illustration of the short histdry of international communication

about nonvlolent training. The fi rst international conference
on nonviolent training was sponsored by the War Resisters’ Inter- '
nationai and held at Perugia, Italy, 13-20 August, 1985. A §
report of that conference was printed in a pamphilet, Trainjngin

Nonviolence, (Copies available from War Reslsters' “Inter-
. national, ‘London.) \
’ At the War. Reslsters Internetlonal 13th Trienniel

Conference held at Haverford, F ennsylvania, in. August, 1969, .

a recommendation was made that the WRI should take more

initiative in the field of training and co-ordinating training work
* .going an. in different parts of the wotld. The result wis the

Preston Patrick Seminar held in England 27 June — 2N\ly, -

1970, and atténded_by twenty organizers and trainers. Wh le

-this pamphlet Training for Nonviolent Action, is by no means’ *
the initial work
. was done there. and many ideas end concluslons of that semlner
& a\e included here - e s ‘

Some detells of the Preston Patrtck Semmar' .
Partlclpants - . et E
Barney. Barratt ' G'eor'go Lakey R Lynne Shlvers

| . Lia Boetes .. - ' '.' . - Berit Lal:ey Rose -Simpson =~ .
Barry Brown ' Kenneth Lee - Charjes. Walker -
- Manmohan Choudhury “* Jill 0'Hara Paul stley
" David Harding - Theodore Olson T
,Colin Hodgetts . Bob Overy . - )

Ruth Howey . -'D.qvl Prasad . t

. Parlicipants ‘were from' Gréat Britain, Urﬁted States Cenede._
India and Holland. Groups represented included the Fifen s
Peace and International* Relations Cammittee, War Resisters’
International, Friends Peace Committes (4f the' Philadeiphia
Yearly Moetlng Society of Friends), Haverford Center fof the
Study of Nonviolent Conflict Resolutuon Christian Action, A
Quaker~Action Group, Pe-ce - News,. London School of - Non-
violence, and Shanti Sena..

. .
e
< .
o 4

Aims of the Semmar '
1. 'To bring-together persons from Britxln, the continent end

2. To stimulate mterohenue of treining ldees and methods
3. To evaluete models of trammg from an lntermtionel perspec-
tive

4. To prbpose practlc‘ mothods of eveluatton to\be used by
trainers ’ . C e -
5. To, issue a publucetlon gtvung precttcel guidanl:e on tremlng . : TR N
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* was the basis for Thirty-Cne Hours. :

) Londop- WC2. Coliix “odgetts, T
. formal structure: study groups meet informally. It attempys to

. bulletin.

The seminar was ]ointly sponsored by the War Resrsters Inter-

national and the: Friends Peace and Internatronal Relatrons’
Committee of Great Britain. oo
Topics covered at the Seminar i ;
1. Traiing methods and technrques roleplaymg, strategy '
game, quick decision exercise, situation analysis, case study
approach, 16urnal keeping and other shared ekperrences, con» .
structive’'programme, etc. . = s

2. Group dynamics and sensltwrty training' -

- 3. Training frameworks and madels: a, review of trarnlng pro- .

grammes and organizations currently in existence -

.~ 4. Public actions used In training: street-speakmg, guerrllga
_theatre, leafletting, surveyin
. 5.. Special types of training: marshalling, peacekeeping -

6. Evaluation of training: purposes tools and hmltatlons or

-

“evaluation:’ . ~

.
. - .
’ ¢

. APPENDIX B: ORGANIZATIONS ENGAGED IN - *
. NONVIOLENT TRAINING 25

Befow i -a list. of . the organlzagons or.centers presently
engaged in some kind of nonviolent action training. Each entry
includes name of the organization, address, name of a person in
charge of thé programme, and a- short profife of the training. The

. list is.undoubtedly incomplete; we hope that'other orbamzatrons o

will send detaits of their programmes to the War Resisters’ Inter-
national. We aiso hope that these organizations will communrcate

with one another, thus strenothening all- the programmes

CANADA

. .1. "Training lnstitute on N.nvro!enc&, Grlndstonq island. Run
by the Canadidn Friends Service Committee, 60-Lowther Ave., *

Toronto 5, Ontario. Surmmer institutes, one programme of whlch -
- N ' -

GREAT BRITAIN . ¥
2. Fellowship 6f Reconciliation, 9- Coombe Road, Malden.

Surrey David Harding.. Sponsors tralnlng workshops and

‘infotmal’ study groups. . -

3. Friends -Peace and lnternatronal Relatrons Committee. .

" Fyiends House, Euston Road, Landon NW1 Kenneth Les. Spon— :
.sors training workshops. .

4. London School of Nonvrole ce, St-Mortm-rn the-Fields, .
school - intentionally has no

less” structurad -lines, -
l 3 Caledoman Rosd London

be ‘relevant.to social needs alo
- 8.. War Resisters’ -lnternatro

seminars and actron pronects" lssues Tmning in Nonwalence
6 Youtﬁ Assocratmn of Peace Pledqe Unron 6 Endslergh St..

e .
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. ferences on training and related subjects

18. War Resisterg-

€« "

London wci. John Hya‘t ‘Sponsors trarnrng courees and study
seminars. - _ . 3

. HOLLAND

7. Cenfrum voor Geweldloze Weerbaarheid (Center for Study-
and Training in Nonviolent Action), Postbus 36, Heiloo. Lia

Boetes.’ Formal weekend studies; team approach in organizing;

action projects. Urban Tralnlng Centre n Amsterdam is slated °

1o begin in [971

- INDIA® .

8. Shanti Sona Mandal, Rajghat Varaﬁasl 'UP khrayan Desatl.

' Training programme for Shanti Sena and youth Shantf-Sena.

Treining emphasizes theOry, socral jssues, how to ,lead groups.
UNITED STATES
9. -American  Friends Servrce Commmee, Pasadena offrcc,

o Box 991, Pasadena, California. Bob Vogel: Occasronal work-
. shops, seminars, adult study groups.
10.. Chicago Nonviolent Training and Action Center, 5615 So .

Woodlawn Chicago: lllinols 60637; Carl Zietlow. Conferences,
training, workshops, short term training for marshals actlon pfo
jects.

11. Capomittee for Nonviolent.- Actron, Box 1978 Voluntown.
Connecticut. Marjorie - Swann. Occasronal/wrkshops and con-

‘specific projects; action projects

12. Friends Peace Committee, 15‘20 ‘Race St, Phlladelphla,~

Penna 19102. George Hardin. Shért-term training, especially
for action projects; marshal training.

13. Haverford Center for the Study of Nonviolent, Confiict -~
Resolution, Haverford Colloge Haverford, Penna 19d41 Paul

Wehr. Reseatch programmes into nonviolent training projects;

marshal traimnq for” specific projects. A@ourse in the' thaory of

:nonviolence is given at the college. . ,
14. Institute for the Study of Nonvlolence PO Box 1001, Palo

Alto, California 94302. Ira Sandperl. Weekend "and woek-long
conferences on nonvrolence and related sdbgects actlon pro-

- jects..

15 Institute for the Study of Nomrolence Boulder, Colorado.
Burt Wallrich. Essontrally the same ;ype of _programme  as at

" the Palo Alto institute,

16. Pendle Hill, Wallirigford, Penna 19086 George Willoughby.

" One of the courses given at Pendie Hill is ‘Creative Approaches

in Social Change’ a nine-month course in the theory and practise

-+ of nonviolent social change; course is. divided into three terms.
Includes - theory, skilis training, an opportumty to work-in a .
social change agency in Phrladelphia fi old pro;ects and action .
p

cts.

7. Quaker Project on Community Confllct 217 Second Ave,

New York, New York 10003. Led Stern. Shért-term trarning,
@specially for marshals and for specific action projects. -- = *

arshal tralnrng for :

83@ Harght St, San Franclsco, )

[N

o
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Callfornla 94117 Action prorects mostly, but begmmng to
include some educatronal and trarnrng programmes. - ) 5? .
Note: Tho training lnstrtutlons which have recently closed are
- the Institute for Training in Nonviolence in London (1967~ 70)
and the Martin -Luther King, Jr., School fo; Social Change in
. Chester, Rennsylvania (1965 70) (formerly Upland Institute) .

v

- ' APPENDIX C: TRAINING MANUALS

The rdea behmd a tralnlng m™anual is to put on paper in-a
* systematic way a particular kind of training programme, such as
marshal trainjng. The use of manuals thus- helps to. present a
) fairly uniform training programme: By their-very nature, manuals
= - ' tend to become outdated as situations change and differenf
needs develop Nevertheless, manuals .are a valuable way of -
transmitting specific ideas of a training programme. .
Listed bélow are the training manuals availablé to date: -
RS ' 1. A most importaht manual developed fos nonviole’fa‘action
: ' training is A Manual for Trsiners: Trainipg for Nenvielent
Responses to Social Cenflict. The revised .and extended new
edition is based on the original manual published two years.ago.
~ This 31-page manual outlines the five-part training course given
- widely in Philadelphia and around the' United States. This .
manual discusses planning and conducting a training course, ,
directing and evaluating roleplays, understanding ¥nd teaching ,
roles for group members, understanding and teaching concepts : B . .
. - . of strategy and tactics, and leading and participating in direct ; . . -
action. Trainers are encouraged to develop particular roleplay . ' : Lo
» -+ scenarios to meet particular needs. Bibliography. Available from - - B e
.the Friends Pehce Committee, 15620 Race St., Phlladelphla, V1. - T
Penna. USA 19102 Mimeograph 25c. - ‘ . ‘. . o e T
2. A Manuai fer Trainers: Training fér Nenyielent : : ‘ .
. Responses te Soclal Conflict. Based on the manual déscribed °
. above, but revised .and edited for use in Great Britain and I
. Europe Available from the Friends Peace and International Rela- _ L
tions Committee, Friends House, Euston Road, London NW1. 2s. - . o
. 3. Training marshals for the November 1969 New Mobilization I L. . N
L March "Against “Death and rilly in Washington required the =~ . o o
" creation of a training manual for marshals: Marshals: What . S
! _/Do They De? Hew Do Yeu Train Them? (A Handbeek for : j : g
Sy Training Warshals for Marches, Rallies, and “Other
Demonstrations). This 15-page manual covers roles of mar- , )
shals and trainers, how to organize a marshal training session, . .. - “
' explanation of training . tools such "as roleplaylng, situation- = - a :
. analysis, and quick decision exercise; and suggestrdns for mar- * .- . : C
v —shals on the job. This manual was written from the original six- Y- ey sl |
. page manual used in Washington when 4,000 marshals were P T T
trained. Available from the Friends Peace Cdmmittee, 1520 Race. . et . - :
.St., Philadelphia, Penna. 19102 USA Mimeograph 25¢. B oL I

. . - » . ]
. . - -
. : . ’ . S .




-

4. Stewards: What They De, Hew They 'Are Trained.

Based on the Friends Peace Comniittee .ranual for marshal .

* training. This 7-page manual was revised-ahd edited for-use
in Great Britain and Europe. Available from Christian Action,
2 Amen Court, London EC#. Mimeograph'1/6. . :

5. Hew Te Gondust A Street Meeting is a manual which
outlines details neéded to know in order to set up street speak-|,

"ing, an inexpensive form of public education which also prepares
people for more intensive forms of direct action. Available from !

the Friends Peace Committee, 1520 Race St., 'F.'hiladolphla, _ '

*Ponna. 19102 USA.Mimeograph 6 pages. o
. 6. Organizing for Civil Disebedience, written by Charles
Walker. This manual ‘includes sections on planning, training,
discussions of the problems of secrecy and nofifying the police,
questions about bail,’ what to expect in gaol situations, provoca-
" tions, the action, after .arrest: in 6ou~rt,»do-briofinq, and notes.

'Includes bibliography. Available\from .Charles Walker, Haver- -

,forc:,h College, Haverford, Penna. USA 19041. 15 pages. Mimeo-:,
graph. : - L e ; \ _

7. Cenducting A Vigil, written by Charles Wélker. This is
- not so much a:manual but a short leafiet guide to| organizing a
vigil, and discusses many issues which should considered.
"‘Available from Chatles Walker, Haverford College, Haverford,
Penna 19041 USA.4 pages. S L
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APPENDIX D: BIBLIOGRAPHY -

) This bibliography is short and select, The first section .gives
general references about nonviolent action; the second section
gives references on training. Most materials on training aré not
widely available other than ones listed here. Mcst references are
- available in the United States and in Europe and Great Britain:
General _ : ' o o
Bondurant, Jean V. Conquest of Violence (BerkeleJ: U, of
(f;gfsc;rn‘ia Press, 1965, and’London:. Oxford U. Press,,
An analysis of satyagraha, including accounts of fiye cam- .
paigns and chapters discussing satyagraha_in relation to ’
, Hindy tradition and Western political theory. o
. Carter, Hoggett, and Roberts. Nonviolent Action: A Selected
' -Bibliegraphy. (London: Housmans, 1970).. o :
New and enlargad edition, The mast complete bibliography

- of materials oh nénviolent action witely available. Valuable

.. and usable, _ . -

.Gandhi, M. K. An Autobiography: or, The Story of My Experi-
ments with Truth, trans. Mahadev Desai.- (Ahmedabad:
Navajivan, 1959) .- ' ' '

: Gandhi’s autobiography makes-fagciniting aind iiluminating ' °

) reaqing .
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: S King, Jr " Martm Luther Why We Can't’ Wm (New York New L
. : © - . American Library, 1964)-, o
e s An account of the 1963 Birmirgham desegregation o)

! R struggle; also available in paperback. i

‘ S Roberts, Adam (ed.) Civilisn Defense as A Naiional Defense: , j

. ' . Non-violent Action Agnmydggressmn (Harmo jsworth [ oo . A

S Penguin, 1969) . , ; _ ot e .

= __.~ - An exploration of civilian defense, M S

: e Sibley, Mulford Q. (ed.) The Quiet Bnttle (New York: Double-- [ ST

L . day, 1963). - .

e N Case studres of nonvrolom resustance campuigm

{
!
. . . N ' { ;
Trammg ! ' |- .
. Corsini; R.J., N. Shaw, and R Blake Roloplaymy in Busmcss e .
L e and Industry (New York: Freé Press of Glencoe, 1961)..
ST . One of the few books available on roleplaying. Don’t be
"misled by the title; its recommondations are applicable to
nonviolent training. . - o R
Olson, ‘Theodore, and Gordon Chrlstiansen Thrrty-One Hours : - /' e
- (New London, Conn.: The Grindstone Press, 1966) . , , L
.Detailed presentation and analysis of a.marathon roleplay- Lo
T ST .ing session dealing with civilian defense. oL o
S . ‘Oppenheimer, Martin, and George Lakey. A Manual. for Direct - : e
e Action. (Chicago: Quadrangle Books, 1965). -
.ot Giyes useful information for orgamzing action campaigns,.. -
: b ' how to set up a training session, and tips on directmg role- -
: ) plays. - : ’
: Schutz William C. Joy: Expandmg Human Awareness (Grove
Press, 1964).
‘This book gives detailed information about sensutivnty train-
ing and includes specif' C exercises. -
“Sharp, Gene. Non-violent Action: An Introductdty Outline for. - -
v . Study Groups (London: Friends Peace Committee, 1963).
‘ . T':\IS pamphlet offers an outline for studynng nonviolence )
- T . theory.
- ; ' Thelen, Herbert A. Dynamrcs of Groups at Work (Chicago U N
L o of Chicago, Phoemx Books, 1954) .
' I .Chapter 6 has'good information about leadmg roloplaylng _
- "+ " This book aiso.explaips many aspects ‘of group dynamics, . -
- War Resisters’ international, Training in Nonwolence (London*
? , - War Resisters’ interational, 1965) . -
' F “ This' pamphlet 9|ves a detailed account of the’ Perugia.
T Italy, ‘conterence in 1965. Available from War Resnsters
: lnternatlonal |n London - '

—
- .

Perrodrcals» ’ .. v
- 'Training in Nonvuolence Bulletin’, War Resus&afs'_.lnternational,
o 3 Calodonian Road, London N1 lletin prepared
' o quarterly : o . T : ’
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Friends Poace and lnumnlon.l lolnlom Cemmittes is a
standing committes of the Religious * Society . of Friends
(Quakers), and is a successor to the original committes set up

"in 1887. One of its purposes is to encouragé members of the
Society of Friends to maintain the Peace Testimony . which has

" studies current issues; publi posters, pamphlets, and leafiets;
arranges meetings and conferences; makes representations where

- to promote understanding and harmony; ir: particular in New
. York at the United Nations and in Geneva. In-conjunction with
'+ Friends Service Council it sponsors a work camp programme.

"~ organizations. - s

.. - War Resisters’: interngtional works to implement the follow-

. ing Declaration: **Waer. is a erime ageinet humanity. | there-

" fore am determined net to suppert any kind of war and te
strive for the remeval of all eamses of wer.”* -

o  jects, conferences. seminars, work study camps, campaigns
R A .- conducted against conscription and all other military institutions,

.. . violence and-injustice, and publishes books, journals and pam-
A i  phlets: in_pursuit of thess objectives. It works in close co-

. a nonviolent social order. : _ -t .
_ S - Among its services is ‘the observance of Prisoners for Peace
| oLy Day on December 1st, which gives wijtness of solidarity with war

. _over the world is constantly being kept up-to-date and has ‘been
. - of special use-in pressing Governments to grant legal rights of
conscientious. objection to military service. WRI also’acts as an
information centre to make possible the exchange of news,
- opinions and concerns “and. the planning of joint actions.

" Address: 3 Caledonian Road, London, N.1. UK.’

been ‘upheld for the 300 years of the Society’s life, in witness
and 'action. Another is to promote pssce among rations: It

. appropriate; sends individupl members to sitsations of tension
It also explores new ways of préventing war and solving| con-

. flikts, often co-operating with other religious and -peace

L : . . - . i .
'+ - Address; Friends House, Euston Road, London, W.C.1 U-i]( .

Towards this, the International organizes direct action pro-

operation- with radical pacifist movements and other peace.
organizations to find nonviolent solutions to conflicts and to bdild

. resistors suffering imprisonment, in loyality to our common ideals. -
A extensive compilation of military service regulations from all
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